Ohio ABLE Assessment Policy
Fiscal Year 2011

Introduction

Since 1998, federal guidelines have stated thasassent procedures to fulfill the accountability
requirements of the Workforce Investment Act (WHAIst be valid, reliable and appropriate
(U.S. Department of Education, 2001). This docunmeavides Ohio ABLE programs guidelines
for developing and implementing a comprehensivesssaent policy for ABE and ESOL
programs, including workforce and family literaapgrams.

The Ohio ABLE assessment policy guidelines incltigeselection and use of appropriate
student assessment and procedures for:

1. Accurate student placement into appropriatenamgnd instructional level
2. Diagnostic information to guide instruction

3. Pre and posttesting to monitor progress towagdsg

4. Certification of level and program completion

These policy guidelines also include staff trainamgl test security requirements for all staff that
administer the standardized assessments and usssthes from these assessments.

The National Reporting System (NRS) is the accduilitgsystem for the federally funded adult
education program, mandated by the Workforce Imest Act (WIA). The Ohio Assessment
Policy aims to ensure Ohio’s success in meetingexiededing the NRS goals for completion of
an Educational Functioning Level (EFL) by adultdsnts.

Need for the Assessment Policy

Standardized, ongoing assessment of student psoigressential to ensure that all adult students
become proficient in literacy and language skills.ensure accuracy and consistency, the
Chancellor of the Ohio Board of Regents ABLE Proggthe “Chancellor”) prescribes that
programs use standardized assessments with pralidityand reliability and approved for use
by the National Reporting System (NRS).
e Validity refers to the extent to which the instrument messwhat it intended to
measure. To establish the content validity witlpees to the requirements of the NRS,
there must be evidence that the items/tasks aht#teiment measure the skills associated
with the Educational Functional Levels (EFL).
e Rdiability refers to the degree of consistency in performafi@n assessment; that is,
the extent to which an examinee would be expedgxttform similarly across multiple
administrations of the instrument or under différeonditions.

Standardized assessment data are used to plaeatstad appropriate levels of instruction, to

diagnose student strengths and weaknesses, toomproigress and to certify student mastery at
specific levels of instruction or readiness to exitilt education. In addition, data drives program
guality, professional development and performaacgets. Results from assessment provide the
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basis for the Local Program Desk Revidvniform implementation of policy allows for
comparability across programs within the stategessfly as Ohio moves toward performance-
based funding.Sound policy helps ensure this standardization.

Purposes and Uses of Assessment

ABLE programs are encouraged to use a varietysdsasnents to assist in informing instruction.
Standardized assessments, used to document splaesment, progress and level completion

are described in detail in subsequent sectionsi®fdocument. In addition, the Chancellor
requires all programs to use student portfolioe ABLE Portfolio System provides a

framework for standards-based education. Inforreséssments such as teacher-made tests,
diagnostic assessments, unit tests, applied peafozenassessments and student observations are
also encouraged to monitor learning and to infarstruction on a regular, ongoing basis.

Summary and Overview

Appraisal and Locator Tests
An appraisal/locator test is used to help deterrtheeappropriate pretest to administer.
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Initial test/Pretest
The initial assessment, or pretest, is the basiplézing students in an entering EFL. It is the
baseline on which programs measure student leagaing.

Progress/Posttest

Any test given after the initial test is calledragress test or posttest. A student can have
multiple posttests. Educational gain is determipgdomparing the student’s initial EFL with
his/her EFL when reassessed with the same stamddrdssessment (posttest). It is important to
note thaif a student is not posttested, level completion cannot be determined.

The Chancellor of the Ohio Board of Regents ABLEdPam encourages ABLE programs to
select standardized assessments based on a stugteais and the instructional focus of the
program (for example, life skills, GED preparatiemployability, transitions to postsecondary
education or training).
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For More Information:

Appendix A — Assessment Charts for Placement, IBssgand Posttesting
Appendix B — Time Frames for Pre and Posttesting

Appendix C — Test Training Information

For clarification and questions about the AssessiRelicy, please contact your State ABLE
Staff at (614) 466-5015.



OHIO ABLE ASSESSMENT POLICY
Fiscal Year 2011
(July 1, 2010 — June 30, 2011)

100:

GENERAL GUIDELINES

A:

All ABLE programs must employ proper testingpsag and reporting protocols
for the standardized instrument(s) being used.

All staff that administers a standardized assest must be trained in proper test
administration practices of that instrument by songewho is qualified and/or
experienced with the assessmg@ate Appendix C: Training for Administering
Assessments).

Programs must keep a record of all personsettldior each assessment and who
conducted the training. Training must include NR8qy, accountability policies,
data collection process, definitions of measurescmducting and interpreting
assessments. The Assessment Verification Formgtwatments staff training on
standardized assessments, is attached to the Romgdam Certification
Checklist.

All programs must complete a Local Program Giegtion Checklist annually to
verify they are following correct processes andcpaures regarding NRS data
quality standards. Local program data is monitahedughout the year.

Guidelines for Administering Pretests

1. All students must be pretested with an appi®tandardized assessment,
prior to enrollment (enrollment is defined as retey 12 hours of ABLE
services).

2. Programs should administer a locator/appréesalfor guidance on the

appropriate pretest to administer. The locator n@tybe used for
placement or posttesting. If a locator is not upedgrams must use
alternative assessments to determine the apprepiatement test.

3. When testing with TABE, the TABE Word List mbg used for
the locator/initial appraisal assessment fodestiis functioning at the
Beginning ABE Literacy Level (EFL 1).

4. Students must be placed and tracked in tteethed places the student in
the lowest Educational Functioning Level as deteeaiby scales scores
on the standardized assessment. If a student $p@ecdic academic goal
that differs from the area in which he/she scoheddwest, the student
must be tracked in his/her goal area. Programsrazeuraged to record
progress in all areas in which instruction is pded.

5. Programs should determine whether to admingsteew pretest to
students who have “stopped out” and have not atkrednsistently within
the last 90 days. This decision should be basedham the student’s last
assessment was given and the student’s progreasndated in the



portfolio. Any student not receiving instructiontime last 90 days would
need to be retested.

For continuing students, posttest scores flarprevious year may be
rolled forward and used as pretest scores for ¢lmeyear as long as
testing occurred within 90 days of enrollment ia tlew year. For
reporting purposes, the pretest date for the negrpm year should agree
with the student’s entry date of the new prograaryEor example: A
student takes a posttest on May 1, 2010. He/shences attending
classes until the program ends on June 1. Wheprdgram resumes
classes on July 10, 2010, the student enrollseSirtas been less than 90
days from his/her last test, his/her posttest sttora May 1 may be used
as his/her placement score for the new year. Tikare need to retest the
student in this short time period. For reportinggmses, his/her new test
date would be July 10, 2010, which is the samehadghe enrolled for the
new program year.

F: Guidelines for Administering Posttests

1.

The program goal should be to measure edunatyain, through a
progress test, for all enrolled students, keepingiind that sufficient
instructional hours are required to show progréks. state requirement is
that a minimum of 60% of enrolled students be pssttd with an
approved standardized assessment.

The same standardized assessment (for exaffds, CASAS,

BEST Plus) used for placement must also be usddrtenstrate level
completion.

Follow the test administration guidelines ttedmine the appropriate test
form used for posttesting based on the studentisanal functioning
level and test form used for pretesting.

To assure valid test results, sufficient instrugdiictime must occur
between tests. Follow the publishers’ recommenuoheel trames for
administering a posttest.



Test Testing Time Frame

BEST Literacy 60 hours minimum 80-100 hours recommended
and BEST Plus
CASAS 40 hours minimum 70-100 hours recommended
TABE 60 hours 120 hours
same level, different form | same level, same form
TABE CLAS-E 60 hours minimum 100-140 hours
same level, different form | same level, same form
WorkKeys no hour range given The publisher stdid'g, typically
recommend that the student be involved in
regular instruction that is offered by the
institution. This would amount to a semester
or quarter course.”

See details in Appendix B: Recomneehd@ime Frames for Pre and Posttesting

5. If a posttest is administered before the publishrecommended time
frame, programs must have evidence of standarddibeark level
completion in the student’s portfolio and apprdvam the program
administrator to document why an early posttestwasanted.

6. If a student is not posttested, level completannot be determined.

G: All pretest and posttest data must be entetedABLELInk at least quarterly.

200: ADULT BASIC EDUCATION / ADULT SECONDARY EDUCATION ( ABE/ASE)

A: Standardized assessments must be used for paternABE/ASE students into
Educational Functioning Levels and for posttesting.

B: New assessments may be added later in the fiseal All programs will be
notified iffwhen new assessments become available.



The State ABLE Program’s Approved ABE/ASE StandeediAssessments

Test

Subject EFL

TABE — Test of Adult Basic Education
Programs may administer either the TABE
9/10 full battery or 9/10 survey for placemen
and/or progress testing. The full battery is
recommended since it provides more
diagnostic information to guide instruction.

Reading, Total Math, | 1 - 6
Language
t

CASAS - Comprehensive Adult Student
Assessment Systems

Life and Work, Life Skills, Employability
Competency System (ECS)

Reading Life and 1-6
Work or ECS, Math
Life Skills or ECS

CASAS Reading for Language 5-6

Secondary Assessments Arts, Math

WorkKeys Reading for 4-6
Information, Applied
Mathematics

C: For all ABE/ASE students, follow Guidelines #dministering Posttest

in 100:F

ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)

A: Standardized assessments must be used for paternESOL students into
Educational Functioning Levels and for posttesting.

B: New assessments may be added later in the fisaal All programs will be
notified iffwhen new assessments become available.

The State ABLE Program’s Approved ESOL Assessments

Test Subject EFL
BEST — Basic English Skills Test Reading, Writing 1-5
Literacy
BEST Plus Speaking, Listening 1-6
CASAS Reading Life and Work | 1-6
or ECS, Listening Life
Skills or ECS
CASAS Reading 1-4
Citizenship
TABE CLAS-E — Complete Reading 1-6
Language Assessment System - Writing 1-6
English Speaking, Listening 1-6




C: Additional guidelines for pretesting EIS§&udents
1. Oral communications skills, speaking and listeningare taught
simultaneously. Therefore, these skillhisuld be assessed together. To
track progress in oral communications, ESL students must be assessed
in Speaking and Listening. Test options& (1) Best Plus or (2) CLAS-E
Speaking and CLAS-E Listening tests. ABLENk will automatically
calculate a Speaking/Listening composigeale score for reporting.

Literacy skills, reading and writing, areoften taught simultaneously, but

it is not as critical to assess them tatper. To track progress in literacy
skills, ESOL studenmay be assessed in Reading or Writing. Test

options are: (1) Best Literacy (2) CASAReading (3) CLAS-E Reading
or (4) CLAS-E Wrihg.

Students who are tested in multiple skilhreas must be placed and
tracked in the area which places the stedt in the lowest Educational
Functioning Level student’s goal area.

2. For high-level ESOL students, determine at ptaax#t if the student should
be enrolled as an ABE/ASE student or ESOL studgsted on placement
information, the student will be coded as eitheA&f/ASE student or an
ESOL student in ABLELInk for the program year. Wssessment results
and student’s goals in making this determinatic®OE students who
transition to ABE/ASE must be assessed with ABE/A®Rroved
assessments.

D: For all ESOL students, follow Guidelines for rAghistering Posttests in 100:F

400: PROGRESS MONITORING and REPORTING

A: Scale scores must be used to report educatyaial Scale scores are more
reliable than grade level equivalents for compashglent achievement over time
on the same test. Scale scores also show whedenstuas small increments of
gain which is more helpful for students and teashersee evidence of student
learning.

B: Level completion is determined when the studestandardized test scale score is
at the highest end of an Educational FunctioningeLeSee Appendix A:
Assessment Charts.

C: If the student has a secondary credential asitidri pretest score meets or
exceeds the highest scale score of level 6 coropletthe student should not be
enrolled in the ABLE program. For example, a stides a high school diploma
but wants to go on to postsecondary education.dédsiremediation in math. His
CASAS Math pretest score is 256. The student doegumlify for ABLE, based
on his goal area and scale score, and should &eedfto another program.



If the student does not have a secondary credemd his/her pretest score meets
or exceeds level 6 completion, the student maynbelled in the ABLE program.
This student has two options for showing level ptetion:

a. Student achieves a GED

b. Student shows a gain in his/her posttese szdre

For example, a student wants to enroll in ABLE dods not have a secondary
credential. The student feels confident in alllskitas except language and asks
to study only language before taking the GED tdet. TABE 9 Survey Language
pretest score is 630. Since her pretest scoteigeathe cut score for level 6
completion, the program must provide evidence,ughoalternative assessments,
that the student needs ABLE services in order hieae the GED credential. In
this case, a writing sample showing that the sttislessay was not sufficient for
passing the GED writing test would be evidence ABILE services were needed.
In this scenario, the student could show level ®@etion two ways: (1) by
scoring 631 or higher on a post TABE test or (2abliieving the GED.

Programs must follow test administration protaegarding scoring. Scores are
most reliable when they fall near the middle of ditribution of scores. Those
whose scale scores are near the high end of thenégsknow more than the test
allowed them to demonstrate. Similarly, those vehssale scores are near the
low end may give little information about the stotle skills. Therefore a retest
should be administered. At the higher end, theestusghould be given a higher
level test (example: from TABE M to TABE D). At thhewer end, the student
should be given a lower level test (example: TABEOA'ABE D).

500: PORTFOLIO SYSTEM

A:

All ABLE programs must utilize the ABLE PortfoliSystem. The portfolio is
used to help students and teachers gauge leanmthtagget instruction. The
standards and benchmarks used in the portfoli@sysgtentify what ABLE
students need to know and be able to do at eacteEdoal Functioning Level.

All ABLE students must have a portfolio (see 3D@or required elements of the
Portfolio System) that is reviewed and updatedmnragoing basis, at least every
90 calendar days. Mastery of the standards anchibearks, and following test
publisher’s guidelines that includes sufficienemsity and duration of
instructional hours, helps the instructor deternviien a student has made ample
progress to administer a standardized assessmelgtti@ results of standardized
assessments can be used to document level comp(séie 200 and 300 above) in
ABLELInk.

All instructional staff must be trained in prop@plementation of the ABLE
Portfolio System. This training can occur throulgg Resource Center Network
or at the local level.



D: Elements of the ABLE Portfolio System

Student Portfolio (non-secured) that | Administrative File (secured) that includes:
includes:

(1) Individual Learning Plan (ILP) that| (1) ABLE Student Forms

includes: (2) Standardized Test Scores
Student Name (3) Release of Information Forms
Teacher Name (4) Screenings and Inventories such as
Program Name LD screening and Learning Styles
Date Inventory

Orientation Site (if different from | (5) Any student-identifiable information
Program name)
Primary Goal
Secondary Goal (if applicable)
Instructional implications from a
learning styles inventory
Instructional implications from a
learning disabilities screening (if
applicable)
Long-term goal
Short-term goal
Steps and activities for meeting the
short-term goal
Timeframe for meeting the short-term
goal
Comments
(2) Student work to document
beginning, progress toward and mastery
of standards and benchmarks.

E: Programs must retain hard copies of the PootfBlistem (student portfolio and
administrative file paperwork) for one year aftlee student exits the program.
For audit purposes, programs must retain indivigtadent records in paper form
or through ABLELInk for no less than five yearsléaving the completion of the
State Audit of the State Fiscal Year period oremgiired by the local school
district if longer.

F: ABLE programs that choose to follow the approWalkplace Education Model
may use a class portfolio instead of individuatistut portfolios.
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600:

700:

800:

900:

COMPUTER LITERACY

A: Computer literacy is not a stand alone prograathnology, including
computers, should be integrated into all comptsehABLE programming.
Students participating in computer literacy mustassessed using a standardized
assessment and tracked in ABLELink as an acadeasic skill area.

FAMILY LITERACY

A: All Family Literacy students must be placed mEducational Functioning Level
using an approved standardized assessment instrumen

B: In addition, programs with an approved Familiekacy component must use
Scales Il and Il of the Parenting Education PeoffPEP) for pretesting and
posttesting to measure increased involvement idr@m’s education and literacy
related activities. The PEP Scales Il and Il docwrelate with the NRS
Educational Functioning Levels. The PEP assessmantbe completed by an
ABLE partner and shared for ABLELInk reporting.

WORKPLACE EDUCATION

A: All Workplace Education students must be plairedn Educational Functioning
Level using an approved standardized assessméntnrent. The State ABLE
Program’s approved standardized assessment liapfooved Workplace
Education programs include:

1. See 200 - ABE assessments
2. See 300 - ESOL assessments

B: TABE Work-Related Foundations Skills may be useduide student instruction
but may not be used for student placement or Eisg@orting in ABLELInk.

C: Workplace Education programs may follow the Wiake Education Model (see
OPAS ManualPurpose section). ABLE programs that choose to follow the
approved Workplace Education Model may use a gag$olio instead of
individual student portfolios.

GED

A: Students who identify getting the GED as a dwale two options:
1. Follow the Student Exeece Model by participating in the complete
orientation pess and enrolling in the ABLE program.
2. Follow theMiodified Student Experience Model for Sudents with GED

Soecific Goals (see OPAS ManuaRurpose section).

a. These students may take the OfficiaDGEactice Test without
benefit of a complete orientation, any additibtesting or
enroliment in the program.
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b. Students should complete a Student Registr&gom and this
data must then be entered in ABLEL.ink.

C. Arrangements for taking the Official GEPlbactice Test are
subject to the local program’s testing schedule.

ABLE programs serving students with a primarysecondary goal of earning a
GED or secondary school diploma are subject testhedardized testing
requirements as referenced in the General Guideline

1. The Official GED Practice Test is not permittediocument student
placement, progress and level completion. This ajgplies to ABE/ASE
and ESOL students.

2. If a student enters the program at the HighliA8econdary Educational
Level (Educational Functioning Level 6ily, the Official GED Testis
sufficient evidence of completion of the level.

3. If a student enters below the High Adult Se@wdEducation Level
(Educational Functioning Level 6), the Official GH est may not be used
to show completion of any level. In this case,stendardized assessment
used for placement must also be used for postteas described in the
General Guidelines.

1000: SPECIAL POPULATIONS

A:

Students with documented disabilities who reg@ccommodations may request

assessment instruments in alternative formats chons in test administration

procedures. Documented disabilities means thahtheidual can present a

formal document such as a doctor’s report, a diaimassessment, an Individual

Education Plan (IEP) or other formal record of Hiby that includes:

1. A diagnosis of the disability

2. Evaluation of the impact of the disability areas of functioning

3. Recommendations for the specific strategigsaccommodations in
education required by the disability

Accommodated assessments shall be in compliarbeest publisher’s
guidelines.

The accommodations provided in assessment sheuide same
accommodations used during instruction.

Typical assessment accommodations for studeititsasmocumented disability
include large print, extended time, audio-cassetleulator, private room and
break time.

The accommodation must be specific to the disglaind address only
documented limitations. Inappropriate accommodatimay lead to inaccurate
test results.
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Students who are cognitively disabled are sultigethe standardized testing
requirements as referenced in the general guidelihés recommended that the
CASAS Adult Life Skills for Developmental Disabibis test be used when
assessing this population of adults.

1100: DISTANCE LEARNING

A:

All assessment policies apply to students éewlah distance learning
programs. Programs offering distance learning rhage this
component approved through the Chancellor of thi®s Board of
Regents ABLE Program. For implementation of a&ise Learning
component, refer to the Ohio ABLE Distance Leagrpolicy on the
ABLE website www.uso.edu/able
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Appendix A: Assessment Charts

ABE/ASE Charts for Placement, Progress and
Posttesting

TABE Level 6 Completion Scores

ESOL Charts for Placement, Progress and
Posttesting

e Assessment Instruments Utilization Chart
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Appendix A:

ABE Assessment Chart for Placement, Progress and Posttesting

Educational Functioning Level

1 2 3 4 5 6
Beginning ABE Literacy Beginning Basic Low Intermediate High Intermediate Basic Low Adult Secondary High Adult Secondary
0-1.9 Education Basic Education Education Education Education
grade equivalent 2-3.9 4-5.9 6-8.9 9-10.9 11-12.9

grade equivalent

grade equivalent

grade equivalent

grade equivalent

grade equivalent

Test Benchmarks:

TABE 9/10

scale score:

Reading: 367 and below
Total Math: 313 and below
Language: 389 and below

TABE 9/10

scale score:
Reading: 368-460
Total Math: 314-441
Language: 390-490

TABE 9/10

scale score:
Reading: 461-517
Total Math: 442-505
Language: 491-523

TABE 9/10

scale score:
Reading: 518-566
Total Math: 506-565
Language: 524-559

TABE 9/10

scale score:
Reading: 567-595
Total Math: 566-594
Language: 560-585

TABE 9/10

scale score:

Reading: 596 and above

Total Math: 595 and above

Language: 586 and above
See attached chart for

TABE level 6 completion

scores

CASAS
Reading: 200 and below
Math: 200 and below

CASAS
Reading: 201-210
Math: 201-210

CASAS
Reading: 211-220
Math: 211-220

CASAS
Reading: 221-235
Math: 221-235

CASAS
Reading: 236-245
Math: 236-245

CASAS

Reading:
Placement 246-255
Completion 256+

Math:
Placement 246-255
Completion 256+

WorkKeys scale scores:
Reading for Information:
75-78

Applied Mathematics:
75-77

WorkKeys scale scores:
Reading for Information:
79-81

Applied Mathematics:
78-81

WorkKeys scale scores:
Reading for Information:
Placement 82-86
Completion 87+

Applied Mathematics:
Placement 82-86
Completion 87+
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TABE Level 6 (High Adult Secondary) Completion Scores

TABE 9 9 10 10
Survey Complete Survey Complete
Battery battery
Reading 676 * - 812 713 = - 812 653 * - 812 700 * - 812
Math 691 * - 775 701 = - 775 668 * - 775 707 * - 775
Language | 621 * - 826 685 * - 826 654 * - 826 692 * - 826

* denotes the cut off score for showing level 6 congtion

16



ESOL Assessments for Placement, Progress and Posttesting

Educational Functioning Level

1

2

3

4

5

6

Beginning ESOL
Literacy

Low Beginning
ESOL

High Beginning
ESOL

Low Intermediate
ESOL

High Intermediate
ESOL

Advanced ESOL

Test Benchmarks

BEST Plus BEST Plus BEST Plus BEST Plus BEST Plus BEST Plus
400 and below 401 - 417 418 — 438 439 - 472 473 — 506 507 - 540
BEST Literacy BEST Literacy BEST Literacy BEST Literacy BEST Literacy

0-20 21-52 53-63 64 - 67 68 - 75

CASAS CASAS CASAS CASAS CASAS CASAS

Reading: 180 and
below
Listening: 180 and
below

Reading: 181-190
Listening: 181-190

Reading: 191-200
Listening: 191-200

Reading: 201-210
Listening: 201-210

Reading: 211-220
Listening: 211-220

Reading: 221-235
Listening: 221-235

TABE CLAS-E

Reading: 250-392
Writing: 200-396
Total Listening and
Speaking: 230-407

TABE CLAS-E

Reading: 393-436
Writing: 397-445
Total Listening and
Speaking: 408-449

TABE CLAS-E

Reading: 437-476
Writing: 446-488
Total Listening and
Speaking: 450-485

TABE CLAS-E

Reading: 477-508
Writing: 489-520
Total Listening and
Speaking: 486-525

TABE CLAS-E

Reading: 509-557
Writing: 521-555
Total Listening and
Speaking: 526-558

TABE CLAS-E

Reading: 558-588
Writing: 556-612
Total Listening and
Speaking: 559-600
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Assessment Instruments Utilization Chart

Program Type

Functioning Level

Instrument Use

BEST Literacy Skills

ESOL
Workplace Literacy
Family Literacy

Levels 1, 2, 3, 4,5

Placement, Post

BEST Plus ESOL All Levels Placement, Post
Workplace Literacy
Family Literacy
CASAS ESOL All Levels Placement, Post
ABE/ASE All Levels Placement, Post
Workplace Literacy | All Levels Placement, Post
Family Literacy All Levels Placement, Post
Parenting Education Profile (PEP) Family Literacy All Levels Family Literacy Skills Assessment only
Official GED Test GED Preparation Level 6 Post
Workplace Literacy | Level 6 Post
Family Literacy Level 6 Post
TABE 9, 10 ABE/ASE All Levels Placement, Post
Workplace Literacy | All Levels Placement, Post
Family Literacy All Levels Placement, Post
TABE Work-Related Foundation Skills Workplace Literacy | Levels 4,5, 6 Classroom Use Only
ASE Levels 4,5, 6
Family Literacy Levels 4,5, 6
Portfolio System ABE/ASE All Levels Classroom Use Only
Workplace Literacy
Family Literacy
TABE CLAS-E ESOL All Levels Placement, Post
WorkKeys Workplace Literacy | Levels 4,5, 6 Placement, Post
ASE Levels 4,5, 6
Family Literacy Levels 4,5, 6
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Appendix B:

Recommended Time Frames for Pre- and Posttesting

Adult Education Recommended Pre- and Post-testing Contact/Notes
Assessments Test | Timeframes
Name
ACT/ WorkKeys We typically recommend that the student be involveBarb Ciha
in regular instruction that is offered by the ingibn. | Placement
This would amount to a semester or quarter course Programs
barb.ciha@act.org
Basic English Skills | 60 hours minimum; 80-100 hours recommended | Frank Finamore
Test (BEST) Literacy| If the hours for a course of instruction exceed the | BEST Plus Project
BEST Plus recommended number of hours, post-testing may | Manager
most appropriately take place at the end of the Center for Applied
instructional session. Because program-relate@factLinguistics
such as intensity of instruction, class size, teach | frank@cal.org
training and experience, and use of appropriate | 202-362-0700
curricula and materials will affect language leagni
proficiency gains, programs should consider these
factors when determining timing for pre- and post-
testing.
CASAS 40 hours minimum; 70-100 hours recommended | Linda Taylor,
Allow exceptions for courses with different schezki| Director of
and intensity, e.g., allow more time for coursest th | Assessment
meet infrequently or not intensively and for very | Development,
intensive courses wait longer than the recommende@ASAS
number of hours to post-test. 800-255-1036,
ext. 186

Programs offering high intensity courses (e.gs<la
meets more than 15 hours per week) may choose
test at the end of a semester, term, quarter her ot
substantial block of instruction, even though the
instructional intervention is more than 100 hours o
instruction.

Programs offering low intensity courses with ldssnt
70 hours in a semester, quarter, term, or othexkblo
of instruction, may choose to posttest at the dntie
instructional period.

Programs may choose to assess students who ind
they are leaving the program before the scheduled
posttest time, to maximize collection of paired tes
data.

ltaylor@casas.org
[Qww.casas.org

icate
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TABE,
Forms 9 and 10

If the pre- and posttest are for the same level but
using a different form (e.g., (TABE 9 Level M to
TABE 10 level M): 60 hours.

If the pre- and posttest are for with the samellane
use the same form (e.g., TABE 9 level M to TABE
level M): 120 hours.

CTB/McGraw-Hill suggests the pre- and post-test
guidelines as Best Practices recommendations ba
upon feedback and APA guidelines. The purpose 1
assessing with TABE will also have an impact on t
implementation of these recommendations. CTB
discourages random and frequent testing as itnetll
present valid gain scores and could create a peact
effect, thus producing questionable or spurious
scores. Instructional intervention between testing
periods is strongly recommended to maximize gair
Proper use of the Locator Test as a determinant of
appropriate content level testing is also strongly
recommended and is an integral part of the testing
process.

If a test is to be administered as a retest bedhese
initial test session was invalid, there is not a
prescribed length of time that needs to occur.
However, CTB strongly encourages some
instructional time in order to avoid a practiceeeff

Mike Johnson
Product Manager,
Adult Assessment
Products
CTB/McGraw-Hill
9michaeld_johnson
@ctb.com
630-789-4586

sed

or
he

N.

TABE CLAS-E

If the pre- and posttest are for the same level liu
using a different form (e.g., TABE CLAS-E Form
A Level 3to TABE CLAS-E Form B Level 3),
60-95 hours are recommended.

If the pre- and posttest are for the same level and
use the same form (e.g., TABE CLAS-E Form A
Level 3to TABE CLAS-E Form A Level 3),
100-140 hours are recommended.

CTB/McGraw-Hill suggests the pre- posttest
guidelines as best practices recommendations
based

upon practitioner feedback. The purpose for
assessing with TABE CLAS-E will also have an
impact on the implementation of these
recommendations. CTB discourages random and
frequent testing as it will not present valid gain
scores and could create a practice effect, thus

Mike Johnson
Product
Manager, Adult
Assessment
Products
CTB/McGraw-
Hill
michaeld_johnso
n@ctb.com
630-789-4586

producing questionable or spurious scores.
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Instructional intervention between testing periods
is strongly recommended to maximize gain. Prope
use of the Locator test as a determinant of
appropriate content level testing is also strongly
recommended and is an integral part of the testing
process.

=

If a test is to be administered as a retest because
the initial test session was invalid, there is nat
prescribed length of time that needs to occur.
However, CTB strongly encourages some
instructional time in order to avoid a practice
effect.
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Appendix C:

Training for Administering Assessments

Test Name Who is Responsible | Which Staff Should When Procedures
for Training be Trained Training is for Ongoing
Conducted Training
ACT/WorkKeys | Local Program Each staff that will be | As needed WorkKeys
administering the online
assessment must training
follow the WorkKeys modules
Test Administration
Manual.
Advanced Resource Center Data entry personnel, | Annually As needed
ABLELink and teachers, program
Advanced administrators
Accountability
Beginning Resource Center Data entry personnel, | At least As needed
ABLELink and program managers, annually
Basic teachers
Accountability
BEST Literacy | Local Program Each staff that will be | As needed As needed
administering the
assessment must
follow the Best
Literacy Test Manual
BEST Plus Resource Center Each staff that will be | Annually Both BEST
sponsors administering the Plus and a
national/state- assessment must follow up
certified BEST Plus successfully complete BEST Plus
Trainers through the | the standard BEST refresher/
Center for Applied Plus training scoring
Linguistics training are
available on
request
CASAS Resource Center Someone in the local | At least CASAS
sponsors state- program must annually online
certified CASAS successfully complete training
trainers the standard CASAS
training. Then he/she
Local Program Staff | may train staff within
his/her program
TABE Resource Center Each staff that will be | Annually As needed
sponsors TABE administering the
trainers assessment must
attend a formal
Local Program training, take a
video/booklet training
purchased through
CTB McGraw Hill or

22



work with others in the
program who are
experienced
administering the
TABE test

TABE CLAS-E

CTB TABE CLAS-E
trainers

Resource Center

Each staff that will
be administering the
assessment must
successfully
complete the CLAS-
E training

At least
annually

Training
DVD
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